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Introduction

Over the last two decades, scholars have learned a considerable amount
about the enrollment, completion, and experiences of Black students who
attend Historically Black Colleges and Universities {(HBCUs). In general,
HBCUs have been credited with cultivating supportive and engaging envi-
ronments where Black students have a strengthened self-esteem and stron-
ger sense of racial pride.’ Further, the literature is clear that Black students
who attend HBCUs perform berter academically, build more meaningful
relationships with faculty and staff, are more engaged in the campus envi-
ronment, and have a better sense of belonging and connection than Black
students who attend predominantly White institutions [PWIs].2 Simply put,
HBCUs have been cited as being able to provide Black students, at both
undergraduate and graduate levels, with an exceptional educational experi-
ence, often unachievable at PWIs.3

However, much of the aforementioned research has concentrated on
HBCU student experiences at the undetgraduate level, often examining the
comparative experiences and outcomes of Black undergraduate students
attending HBCUS to those attending PWIs.* That is not to say the literature
is absent of research that has considered racial and ethnic minority student
populations exclusive to the doctoral level. Recent studies have explored the
experiences and lives of persons of color in STEM doctoral programs,’ the
advancement of the pipeline or school choice-related matters,® and the cul-
tural experiences of Black and Latino students.” But, despite the important
contributions of these studies, research about the experiences of graduate
students at HBCUs is generally limited. In fact, many scholars in the higher
education community may have erroneously assumed that the research on
undergraduate students at HBCUs defined the experiences of graduate stu-
dents at HBCUs. Such an assumption cannot be further from the truth. For
example, in his theory of student departure, Tinto® discussed the importance
of undergraduate students becoming academically and socially integrated
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into the university to facilitate retention and persistence. Because graduarte
students may have different needs, obligations, experiences, and expecta-
tions than undergraduate students,” certain aspects of his theory may be less
applicable to graduate students,'’ specifically at HBCUs.

Though national data on docroral degree attainment are generally avail-
able, extant research has often failed to examine key dimensions of doctoral
students’ experiences regarding their development and progress in academic
programs.'! In addition, when examining the literature as a whole, relatively
few studies have concentrated on specific factors influencing the experiences
and outcomes for Black doctoral students, despite continuing evidence of
growth in Black doctoral program enrollment and attainment.'? Notwith-
standing, there is a recent growing body of literature examining experiences
and factors that impact the success of Black doctoral students.'® But, much
of the research that actually has examined Black docroral students has not
necessarily investigated the implications of an HBCU setting.* And, while
the aforementioned scholarship does indeed provide considerations for
understanding doctoral education from multiple lenses, it falls short of a
comprehensive view on doctoral education exclusive to the professions—or
doctoral programs focused on preparing graduates for specific careers in
areas such as medicine, law, and social work—at HBECUs. This research is
important, particularly since earning an advanced degree, particularly in a
professional area of study, has significant implications on our [US} competi-
tiveness in the global economy. In fact, scholars have argued that a graduate
degree will become the new bachelor’s degree, serving as the minimal educa-
tion credential that high-skills employers require.'’

The foci of research on graduate study for students of color have been
relatively narrow. Thus, substantial gaps in the knowledge base exist. Given
that HBCUs, in particular, play a significant role in the number of Blacks
who earn doctorates, additional study is warranted."® Even when examining
Black doctora! education in an HBCU setting, researchers have often con-
centrated on rraditional liberal arts or STEM programs of study, and less
on professional programs such as medicine, law, or dentistry."” These gaps
in the literature fail to expand the knowledge base of Black student trends,
outcomes, and experiences at HBCUs that could prove critical to matricula-
tion and completion of professional advanced degrees for these students. In
addition, the literature offers minimal understanding for current and pro-
spective Black students to deal with the personal and professional challenges
of doctoral study, as well as limited strategies and best practices for faculty

and administratots to best support these students. Thus, this monograph
serves several critical purposes. First, it provides a critical review of the his-
torical nature of professional programs at HBCUs and the programs’ impact
on a global society. Second, research study findings, personal narratives,
and theoretical analyses are offered to provide further context about the
expetiences of Black doctoral students in specific disciplines, outcomes for
enroliment and depree attainment, relationships with faculty and advisors,
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wnmn.,:.nr o.v_.uonE:Enm_ and the role of faculty and socialization processes
in promoting positive Black doctoral student development and professional
m._.os.ﬂr. Finally, the monograph addresses the future of professional educa-
tion at HBCUs and what fundamental aspects are needed to ensure their
survival, competitiveness, and growth.

Having established the relevancy and necessity of this monograph, the
subsequent sections of this introductory chapter will better noEan.m_mnn
the :_.wnn for this volume by providing a brief history on HBCUs in America
a review of the extant literature on Black graduate educarion, inclusive om

n_._n qn_n of HBCUs and their professional programs of study, and the orga-
nization of the monograph’s content.

Brief History of HBCUs in America

E;S:nn__w Black Colleges and Universities {HBCUs) are federally des-
ignated as educational institutions, founded prior to 1964, that provide
aceess to education for Black students.! Three :wOCTES, in Pennsylva-
nia Anrnusnw University and Lincoln University), and one in Ohio (Wilber-
aoqnowca,..nﬁﬁ|£nna amonyg the first HBCUs established before the Civil
War."? The Morrill Act of 1890, which required states to establish separate
land grant colleges for Blacks if they were precluded from atrtending existing
land grant schools, played a vital role in the proliferation of HBCUs. Specifi-
cally, this legislation resulted in the establishment and financing of 17 public
I_wnﬂ.._m.s ..H.on_mw. there are 105 HBCUs represented in six distince Carnegie
ﬂ_mmm_mnn:o:m that include Research Universities (10%), Master’s Universi-
:nm.auw.x.r Baccalaureate Universities (48%), Medical Schools {(2%]), Semi-
:m:nm.iox_.ur and Associates Institutions (13%).2 .

~ While most HBCUs primarily serve undergraduate students, the major-
ity of Iﬂncm {60%) offer graduate or professional degrees.? America’s
Iw.ncm. in their history, have traditionally been the institutions with the larg-
est impact on the production of minorities with graduvate and professional
n_nmanmm...;_m was largely because in the early years, African Americans and
other :::o_.:mnm were not welcomed to apply at most PWI1s, whether gradu-
ate or professional.” Graduate and professional schools emerged during the
1940s rnnmsm.n of several court cases brought by African Americans who
rm.,._ _u.nms denied entry into graduate school at all-White public universities
in their mnn.ﬂnm.: As a result of the lawsuits, legislators in these states opted to
open .vc_u__n_w supported graduate and professional schools at HBCUs racher
than integrate the all-White schools.? This led to the birth of a number of
professional and graduate schools at HBCUs.

Examining Black Graduate Education

_ﬂ._ general, recent trends have shown indicators for continual and impres-
sive progress for the future of Blacks in graduate programs, especially at the
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doctoral level. In fact, there has been a 70% increase in the number of doc-
torates awarded to Blacks over the past 20 years.”” The literature has offered
a variety of factors that may have contributed to this increase, including
strengthening the pipeline of aspiring Black doctorates, particularly in
STEM, at the undergraduate level;?* employing a Black feminist approach
to doctoral advising;?® and providing comprehensive support for doctoral
students who are at the intersection of identities, especially gay men.** In
addition, research has confirmed that institutional characteristics such as
type, racial and ethnic composition, selectivity, and geographic location also
matter in terms of producing successful minority doctoral students. In fact,
it has been suggested that earlier aspects of a doctoral student’s educational
pipeline, specifically artending an HBCU, also play a significant role in pre-
paring Black students for doctoral success.”

While HBCUs represent just 3% of US higher education institutions, and
despite relatively smaller endowments and lower institutional resources,
HBCUs have been a critical force in the production of Black advanced
degree recipients. For example, the National Center for Education Statistics
[INCES] reported that HBCUs produced 6,900 master’s recipients (5,034 for
Blacks), accounting for roughly 10% of master’s degrees awarded to Black
students that year.? HBCUs have also been a principal producer of Black
doctorates; berween 1992-1993 and 1997-1998, HBCUs increased their
number of doctoral graduates by 15.2%.* By 2012-13, the percentage of
Black doctoral degree recipients who received their degrees from HBCUs
was approximately12%.*

Between 2005 and 2009, Howard University, Morgan State University,
Jackson State University, and Clark Atlanta Universicy—all HBCUs—
placed first, fourth, sixth, and eighth, respectively, among top ten universi-
ties awarding doctorate degrees to Blacks.* These statistics are remarkable
given that, at times, docioral degree production among Blacks at these
aforementioned HBCUs has exceeded doctoral degree production among
Blacks at institutions that have enjoyed much longer histories of graduate
education and have considerably better publicly funded research profiles,
including such notables as Harvard University, Temple University, Georgia
State University, and Columbia University.*’

in addition, HBCUs are a powerhouse in Black professional doctorate
production. In fact, more than 80% of all Black Americans who received
degrees in medicine and dentistry were crained at the two traditionally Black
institutions of medicine and dentistry—Howard University and Meharry
Medical College.”? And, when examining data for professional doctorates
in general (i.e., medicine, law, veterinary medicine, etc.), HBCUs remain
leaders; in 2016, Howard University, Florida Agricultucal and Mechanical
University, Meharry Medical College, Texas Southern University, Southern
University Law Center, and North Carolina Central University ranked first,
second, third, fifth, seventh, and eighth, respectively.*?
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Organization of this Monograph

This introductory chapter notes the critical purpos i
noaﬁxE.m:Nmm the need for this volume by MBM.EW@OM uwhwnms _w.“”uom% _.M_w
HBCUs in >Enmm3. including the establishment and proliferation of pro-
fessional education programs, and reviews the extant lirerarure on wwnnr
graduate education, inclusive of the role of HBCUs and their professional
programs of study. In Chapter Two, “Historically Black Colleges’ and
c:zmwm_nnm, Role in Preparing Professional Students for the Global Work-
force,” Larry Walker and Ramon Goings affirm the enduring relevancy of
I.mncm ﬂ_:ojm.__ an exploration of HBCU exosystems and how they con-
n__u._.ﬁﬂ_.n to v.%:.:.n outcomes for Black graduate scudents after they enter the
”MNM. mMM“W.w. “__.__M M_“Mmﬂn_. concludes with recommendarions for administra-
Chapter Three, “Securing the Future: Creating ‘Social Engi ¥ i
eral Change at Historically Black College m:nm C:?Eﬁ:ﬁmﬁmmmmwmnowﬂn -
n_.:_.onnn_ by m.ﬂnﬁ D. Mabley, Jr., Sunni L. Solomon II, and A.C. .—orsmo“.
discusses the impact of HBCU law schools. The authors argue that thou, _.“
small in number, HBCU law schools occupy the role of training soctal nnmm-
neers in the nuances of legal practice. Specifically, the authors critically :%R.
that HBCU law schools do not just produce lawyers. Instead, they generate
leaders who are prirned and ready to advance the cause of nm.<= rights with
mwmcwwwanuw_mmm_ou mnn_ noE%”En:n of previous generations of graduates
, and administrators, Tha i i
Fee s. This chapter concludes with thought provoking
In Chapter Four, “Factors for Effective Recruitmen i
opment, and Retention of Education Doctoral M:mﬂnﬂ“n.u_ﬂm_ﬂ”ﬁ.. _WMM”
examines teacher education programs at HBCUs. .—.cn_n.w.m 21st centur
_A..Hn school classrooms are microcosmic representations of the increasin _w
m:.m:n uov:._mao: that characterizes much of the United States. The _ucmmw
racial narrative suggests that we, as teacher educators, are training teachers
to create learning environments that enable student members to engage in
mB_cw:.n reflective of the unique sociocultural experiences that they _um:m to
the setting. Research and anecdotes from the field suggest that the _.nm_mw, is
far n__.mn_.gn. Davis proposes a reconceptualization of the current model of
recruitment, Ennnonmrm_u. development, and retention of HBCU education
moﬁmno_.m_ candidates who will eventually become teacher educators and ed
cational leaders, as well as policymakers. o
g? Chapter Five, :Imm.no_.mnm__.w Black Medical Schools: Addcessing the
% F.___”.“:nﬂ_m_mm_nr —._..omnmw_o__m_ Pipeline and the Public Mission of Care for
e nm HM__ om:_m.ﬂoam, Zuﬁ.u_ >unro=<-._.o£=mn=m. Bettina M. Beech, and
et *..Em_m_m discuss n.rn historical nature of health professional educa-
e _ m.mnn_ the impact .o—. these programs on society. Their chap-
concludes with recommendations regarding how HBCUs can best design
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the future of education programs to optimize the preparation and contribu-
tion of future Black doctoral health professionals.

Nadielka Bishop, Comfore Okpala, and C. Dean Campbell highlight
the importance of research training and research mentoring in doctoral
programs at Historically Black Colleges and Universities in Chapter Six,
“Staying in Focus: Research, Self-Efficacy, and Mentoring among HBCU
Professional Doctorates.” Considering that Historically Black Colleges
and Universities are the highest producers of Black doctora) degree recipi-
ents, it is valuable to evaluate the research training that occurs besween
major professorsfadvisors and PhD candidates. The themes in this chap-
ter implore concepts of research self-efficacy, the purpose and responsibili-
ties of HBCUs, mentoring relationships, and research training environment
theory. By highlighting the relationship as well as the method utilized to
increase research self-efficacy through proper research training, the authors
argue that HBCUs can find additional methods designed to increase diverse
researchers as well as researchers with diverse cultural perspectives.

Chapter Seven, entitled “Social Work Education and Cultural Compe-
tence: The Role of Historically Black Colleges and Universities,” focuses
on social werk programs at HBCUs. Authors Jennifer Johnson and Zuleka
Henderson focus on the history of social work education at HBCUs, their
focus on culturally relevant pedagogy, and the ways their core missions are
ceflected in the mission/vision of PhD programs at HBCUs. Their chap-
ter concludes with recommendation on what PWis can learn from this
approach in the ways they designfstructure social work education programs
(MSW/PhD) to mect the demands of the profession and the needs of indi-
viduals and communities from diverse backgrounds.

In Chapter Eight, “Mentoring Experiences of Graduate Students in Pro-
fessional Programs,” Sean Robinson and Charmaine Troy draw on a series
of phenomenological interviews with minority students attending profes-
sional degree programs at HBCUs to highlight the essential support struc-
tures that might aid in their retention and persistence, organizational fit,
and career decisions, as well as point out HBCUs’ opportunities for better
expenditure of individual and institutional resources.

In Chapter Nine, Rikesha L. Fry Brown, Alonzo M. Flowers 111, Adriel A,
Hilton, and Michelle DeJohnette utilized ethnographic narrative case stud-
jes to extract themes from ten individuals about their experiences pursuing
graduate and professional education at HBCUs. Findings indicated that stu-
dents attend HBCUs for a variety of reasons, including location, cost, and
convenience. However, beyond these common rationales for college choice,
respondents also indicated that they attended HBCUs as a result of their
historical contribution to African American communities as well as the sup~
portive environment fostered within these institutions. Finally, findings also
indicated that, while students often select HBCUs for graduate and profes-
sional school, because they are HBCUs, they are aware of challenges associ-
ated with those decisions.

il T
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In Chapter Eleven, “In Excess of Legitimate Need: Title Il and the Devel-
opmernt of Online and Degree Programs at Morgan State University,” Mau-
rice C. Taylor discusses creative alternatives for advancing vnomnmmmc:m_
doctorate programs at a public HBCU, in the absence of state funding and
support. Maryland’s failure to provide funding and to support program
mua”n_owaa:n for Morgan State University and the state’s other three His-
torically Black Colleges and Universities {HBCUs) comparable to that of the
mnmnn.w.. traditionally White universities is grounded in the enduring history
of de jure and de facto segregation throughout Maryland. The racial animus
was wm—..n_.n:_mn_w acute in Baltimore, where both Morgan and Coppin State
Universities are located. The Corporation for Enterprise Development notes
ﬂ_..:: E.U_._ni:m_hmnm at all levels have influenced current economic and racial
disparities in Baltimore. The focus of this chapter is how, in the absence of
state support, Morgan was able to utilize the Department of Educartion’s
.H_n_.n III Program to develop its graduate, particularly its doctoral, and its
online degree programs, .

In ﬂr.n final chapter, “Emerging Themes, Questions, and Implications for
_.Ho»,.nmm_o__m_ Education at Historically Black Colleges and Universities,”
?__._n_ A. Hilton, Tiffany Fountaine Boykin, and Robert T. Palmer :o.nn
the importance of policymakers’ use of research to ensure that HBCUs are
?nn_& adequately. In addition, this chapter highlights how HBCUs con-
tinue to play a vital role in advancing the Black intelligentsia. Finally, this
n_._mm:nn. concludes by noting that HBCUs are not only essential to m_mn_ﬁ
vnommmm_onm_ degree attainment, but also to the nation’s preservation and
continuation of its global leadership role.

Conclusion

Although HBCUs have made considerable strides in the production of Black
doctorates over the last 30 years, progress has not kept pace with national
and global .:nnn_m. Blacks’ total share of doctorate recipients increased
.m_.oa 3.8% in 1977 to only 4.8% in 2000. And, as of 2010, Blacks’ share
:._n_.nmmn.n_ to just 7.4%, considerably lagging behind that of 4.5.:_” students
In m.‘”_nn. in 2010, Blacks earned 10,417, or 7.4%, of all doctorates n0=m2.-.na”
gr.:nm ﬁ.:.:nn_ 104,426, or 74.3%.* Student outcomes at HBCUs have m
national impact on the number of Blacks who are primed to enter into and
m%m:nm within the workforce and contribute to the American economy,
and ,..__H_Emn..u_% America’s ability to compete globally.*' Thus, the IWOQ
remains a vital necessity for increasing Blacks’ share of earned advanced
n_nmnm..w. and careful examination of the factors that serve to support or
restrain the capacity of HBCUs to develop professional education programs
is warranted.

This monograph does not attempt to uncover or identify a disparity
Vn?.qnn: doctoral student achievements at HBCUs versus predominantly
White, and other, institutions; nor is it designed to compare the experiences
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of doctoral students at one HBCU over another. Independent of compar;-
sons, the influences that promote {or challenge) success among HBG
Black doctoral students in professional graduate programs are .:mnvn.nr

dently important, and thus warrant continued examination and &m::_.:..u.._,..

in the larger higher education conversation. This monograph does serve a5
a champion of advocacy for the continued necessity and relevance of the
HBCU. The HBCU has and continues to serve as a bold catalyst in the peg-
duction of Black advanced professional degree holders, thus adding to the
success of higher education, the economy, and to the civic and social order.
of future generations in America.
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